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Overview: A Complete Curriculum
Essential and Comprehensive Functional Life Skills

. . Money
Functional Reading . - . . . . . Money
Skills Computer Skills Writing Skills TimeTelling Skills | Time Management Management, Bills Manélgienrgent,
Calculator Skills Phone Skills Bleigeiapn Corr_lrrp;:rr:ii;)g?ased puuteshil [REEPEIEE e
Banking Generalization Application Vocational Skills

with
TeacherFocused Implementation Benefits

Multiple Users Stability
paraprofessionals, pee

Functional Focus
for Essential Skills

Skill Sequenced Curricul

with easy to follow lesso
plans naturally leading td
readiness assessment al
instructional next steps

Integrated Assessment Cohesive Instruction

with easy to use data
system in the curriculu
to track student progres

including easy to use dajs

tutors, and substitutes ca
use the curriculum with
consistent results

functional life skills
development incorporating
academic skills instructio

sheets for Placement ang
Progress Reports

producing
Significant Student Learning Outcomes
Claiming the futureéfor those who need it most

Observable Results

Longitudinal Data

Four years ago, Megan entered a classroom that was utilizing the Sfjitzgerald Program for Functional Academics. Within this program, Megan
has flourished both academically angbcially. It is well organized and structured in such a way that it fosters a sense of independdrere are
clear expectations, and each child finds success at their own level. If implemented from the youngest grade levels, tHdye avBense of coimuity
for not only the children, but for their teachers and parents as well. | have never seen a program that worksekdor every child in the room!
Katie Harrell i parent
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Classroom Set
Curriculum & Assessment

The StyefFitzgerald Program for Functional
Academics is a comprehensive approach to

nal @ i teaching real world skills to students with mild,
Rundtional @& | * W, | moderate, and severe disabilities.

SHALD PROGRAN i
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A cademics
”

Boththe Assessment anthe Gurriculum are user
friendly and classroom tested, prouigd teachers

with clear and easyo-use assessment tools, lesson
plans, data sheets, and a progress tracking method.

The curriculum accommodagestudents at a variety of skill levels within a $englassroom and can
follow students from upper elementatprough high school.

The programricludesteaching materials and student assessmfamt13 vital functional academics areas.

Every curriculum area is sequenced and guides students through each domain progressively.
9 OK aitdzRSyiQa FraaSaavYSyid A& RANBOGfe ftAYyl1SR
of skill and knowledge, content covered, and student progress are all consistently coordinated.

Both the assessment and curriculum provide teacherh altar and easy to use lesson plans, data
sheets and a progress tracking method.

The curriculum can accommodate students at a variety of skill levels within a single classroom.

Both curriculum and student assessment are structured with the potential to be-yeati, following
the individual student as they progress from elementary school through high school.

Full Classroom Set Includes

Comprehensive Curriculum

A
A
A

One giral bound, full program Curriculum fot1key areas of functional skills in 13 units
OneTeacher's Guide within the program Curriculum
Onebinder of Reproducible Materials and Data Sheets

Assessment

A

A
A

Ten sjral bound, comprehensive individual Student Assessmdntsplacement and progress
tracking in each of the 11 curriculum areas linked to the 13 curriculum whé@sStudent Assessment
can continue with the student through more than one grade level)

One piral bound Teacher's Guideithin the Master Copyof the Student Assessment
Reusable Testing Kit for Student Assessment

Progress Management

A
A

Curriculum Placement Guide for student placement within the curriculum
Present Levels of Performance (PLfOPJliagnostic and progress assessment recaitts IEP witing

iz
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Classroom Set Details
COMPREHENSIBJRRICULUM

QURRICULUM FARL KEY AREAS OF FUNGIMDSKILLS (N3UNITS

Functional Reading Skills Calculator Skills

Computer Skills Phone Skills

Writing Skills Budgeting and Banking

TimeTelling Skills Community Based TrainiggGeneralization
Time Management Multi-Skill Application

Money Management, Bills Independent/PreVocational Skills

MoneyManagement, Coins

Each unit includes:

A Curriculum Flow Chaand Skill Sequencfor decisionmaking about stdent's next appropriate lesson
A Goals and Objectivasserview for theunit.

A InstructionalGuidelines

A List of Materials foall lessons in thenit.

Each lesson in the unit includes:

A Long term goal and short term objective

A Teaching notes

A Sep-by-step prompting and response procedure
A Data Sheet or Task Analysis

Additional details:
A Spiral bound and tabbed it for easy use
A Detailed contents serving asrriculum overview and easy reference if Curriculum is to be used
in sections forccertain classrooms or specific students
A Approximately 300 pages
A One Curriculunper classroom set.

TEACHEBGUIDE

A Gives fundamental information on best practices and specific procedures vital to student
success with the program
Lays the foundation foeffective use of the integrated assessment
Serves as a guide to professional approach and action, not as a scripted formula
Delivered bound within the Curriculum for easy access and ready referral
Oneper classroom set.

N L S

NOTEBOOBINDER OREPRODUCIBMATERIALS ANDATASHEETS

Materialsto copy and use witlthe Curriculum

Master copies of allata shees and task analyes.

In threering binder for easy access and organized starage

Approximately 150 pages &eprodudle Materials.

Onenotebook perclassroomset.

OneCDcontaining PDF files of the Reproducible Materials and Data Sheets

>
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INDIVIDUALIZEASSESSMENT

STUDENTASSESSMENTS
A Comprehensive individual Student Assessments for placement agdgs®tracking in eaabf
the 13curriculum areas
IndividualAssessmentanbe administered multiple times. The Assessnteavels with the
student through grade levefor consistent progressionitoring.
Spiral bound for easy use
Approximately 175 pages
TenStudent Assessments included with eatdssroomset purchasd.
Additional copiesanbe purchased individually

pN
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TEACHER GUIDEANDMASTERASSESSMENIOPY

A Instructions for assessment procedures

A Student Assessmeimicorporated for convenient referencas testing
A Spiralboundfor easy use

A Oneperclassroomset.

REUSABLEESTINGIT FORSTUDENTASSESSMENT
A Prepared materials appropriate for repeated use
A Reproducible master copies of materials appropriate for single use
A Packaged im plasticfolder for protection, handy storageand easy access
A Oneperclassroomset.

PROGRES¥ ANAGEMENT

QURRICULUNPLACEMENGUIDE
A dear picture ofstudent placemengand progress through the Curriculum units
A Qiral boundwithin the Curriculumfor convenient reference

PRESENIEVELS OPERFORMANPLOP)
A {K2ga aiddzRRSyiaQa OdzZNNByd aiAtt LI IFOSYSyl
A Gives continuous record of progress
A One per student
A Bound within the Student Assessmeffior easy record keeping

Curriculum Pricing & Ordering Information

M Full Classroom Se$119%.00

A Additional StudenAssessments$70.00 each
(plus required tax, shipping and handling)

To Order: Fax your Purchase Order 1e888-482-0074 , or email it tdinda.wagner@betlinbooks.conor mail it to
Betlin Books and Resources, P.O. Box 8263, Kirkland, WA-086340r reserve copies on line at
www.styerfitzgerald.comand followup with a Purchase Order or direct paymelfityou have
guestions, email the publisher ihda.wagner@betlinbooks.cowr beth.harris@betlinbooksomor
call 425381-57920r 425361-3036.
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ASSESSMENIONTENTS

Student Information Sheet

Using

the Functional Academics Assessment

Present Levels of Performance (PLOP Chart)

Funct
A
A
A

A
A

ional Reading:

Identifies Name

Reads Sight Words

FindsWhere, When, Who, Whaand Why
Information

Curriculum FlovChart

Skill Sequence

Computer Skills:

A
A
A

A
Writin

A
A

>

> >

Matches Letters
Types with a Model Opens MS Word and
Saves the File
Curriculum Flow Chart
Skill Sequence
g Skills:
Writes Name without a Model
Writes Name with a Model
Writes Phone Number and Address without
aModel
Writes Phone Number and Address with a
Model
Writes Numbers
Curriculum Flow Chart
Skill Sequence

TimeTelling Skills:

Tim

p S5 SO N S S ST N S S

Matches Analog Time

Tells Analog Time

Curriculum Flow Chart

Skill Sequence
Management:

Writes Digital Time

Tells Digital Time

Matches Days of the Week

Matches Months of the Year

Identifies Days of the Week

Identifies Months of the Year

112 Lctgétion,al
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Money Managemernt Bills:

A Matches Money
A Counts Money (by $1s, $5s, $10s, and $20s)
A Counts Dollar Combinations
A Counts Over the Amount
A Curriculum Riw Chart
A Skill Sequence
Money Managemert Coins:
A Matches Coins
A Counts Coins
A Counts Coin Combinations
A Counts Over the Amount
A Curriculum Flow Chart
A Skill Sequence
Calculator Skills:
A Enters Single Numbers with and without a
Model
A Enters Prices with and withoat Model
A Curriculum Flow Chart
A Skill Sequence
Phone Skills
A Dials Numbers with a Model
A Answers the Phone
A Takes and Relays Messages
Independent Skills
A Personal Management Assessment
A Community Access Assessment
A Vocational Assessment
A Social Assessment

Note: Each assessment area, beginning with Functional Reddmgfifies NamecontainsTesting Guidelings
Assessment Detajlfnitial Student AssessmerandFollowUp Assessments (three)



QURRICULUNIONTENTS

Authors' Welcome

Introduction
A Prompting
Fading Prompts
Student Baselirme One Step at a Time
Errorless Learning
Data Recording
CurriculumPlacement Guide
Functional Reading Skills:
A Name Identification
Sight Words
Newspaper Questions |
Newspaper Questions Il
Using Yellow Pages/White Pages
Finding Information
Computer Skills:
Matching Letters (Phase I, Upper Case)
Matching Letters (Phase LUpwer Case)
Typing Correspondence (Letters)
Writing and Sending Email
Using Microsoft Word and Excel
Writing Skills:
A Writing Practice A Personal Information
A Writing Practice B Job Application
A Writing Practice € Check Writing with a
Model
TimeTelling Skidl:
A Matching Analog Time
Using a Schedule
Telling Analog Time by Quarter Hours
Telling Analog Time by Fixinute
Increments
A Telling Analog Time by the Minute

Time Management:
A Time Card
A Bus Schedule
A Daily, Weekly, Monthly Planner
A Scheduling Appointments
Money Management, Bills:

A Matching Money (Onéollar Bills)
A NextDollar Strategy (Phase )

A NextDollar Strategy (Phase 1)

> > > >
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A NextDollar Strategy (Phase llI)
A NextDollar Strategy (Phase 1V)
A Over the Amount

Money Management, Coins:
A Matching Coins
A CountingCoins
A Counting Coin Combinations
A Counting Exact Change
A Counting Ovethe-Amount

Calculator Skills:
A Entering Prices
A Addition
A Subtraction
Phone Skills:
A Making Calls
A Taking Messages
A Making Emergency Calls
Budgeting and Banking:
A Making Deposits (Addition)
A Transferring Money (Addition and
Subtraction)
A Managing Finances
Community Based Training:
A Street Crossing
Bus Riding
Phone Safety
Using a Vending Machine
Using an ATM for Withdrawals
Using an ATM for Deposits
Grocery Shopping
Grocery Shopping with @alculator
Clothes Shopping
Eating Out (Seated)
Eating Out (Take®ut)
Multi-Skill Application:
A Using Information
A Giving Change
Independent/Vocational Skills:
A Social Skills Checklist
A Personal Management Checklist
A Independent Community Access Checklist
A Independent Vocational Checklist
A General Independence Checklist

v D D D D D

Note: Each lesson section, beginning with Functional Reading Skills, contains:

A Curriculum Flow Chart
A Skill Sequence

A Goals and Objectives
A Instructional Guidelines

A Materials for this Section
A Data Sheet with Sample Data
A Data Sheet (blank)
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Using the Assessment: Matches Analog Time

You asess each student to determine the level at which he or she is functioning.

Eachcontent areaassesses skill levels frothe most basic to more advancedor example, Time-
Telling Skills are assessed beginning wittle skill of MatchingTime and movingthrough Telling Time
by the Minute. The following examplepertains only to MatchingTime, the first assessment area in
SOl tdz GAYy3 |teliagiskiiReSe) (1 Q& G A YS

10
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Time -Telling Skills: Matches Analog Time

Testing Guidelines

Materials: Testing Kit Analog Clock Faces; clock

Present the student with two clock faces. Vary the position of the clock faces left to right and top to
bottom. If the student misses two out of three trials (times), stop and go tdlihee Management

Assessment Details

Goat
The sudent will match pit¢ures of analog clock faces with a clock.

Instructions/Prompt:
Place two time cards (found in the TestingKifinalog Clock Facesn front of student and set the
clock face to match one of the two cards. Randomly move the cards into different positigcghe
GFrofS 6fSTUKNAIAKGY (2Lko20G2Y0 {l&X a{K2g YS

Response:
The student points to the correct time without additional prompting.

Scoring:
Check the appropriate box.

Initial Student Assessment: Matches Analog Time

Yes No

(9:05)

(12:25)

(6:40)

(2:55)

(7:00)

If the student does not know the first two times, move to thieme Management

11
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Follow-Up Assessments (three): Matches Analog Time

Reassess yearly or by teriif.the student does not know the first two times, move to fhiene
Management

Date: Yes No
(9:05)

(12:25)

(6:40)

(2:55)

(7:00)

Date: Yes No
(9:05)

(12:25)

(6:40)

(2:55)

(7:00)

Date: Yes No
(9:05)

(12:25)

(6:40)

(2:55)

(7:00)

12



11; Lctzllgtion,al

emics

Using the Curriculum Flow Chart

When a student has gone as far as he or she can go within the section of the Assessefento the
How Chartto find the appropriate lesson to teachifter assessingfia student cannoimatch time, for
example, you can seffom the Flow Charthat Time-Telling Skills A Matching Analog Time is the
correspondingCurriculumlesson to teach

13
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Time -Telling Skills
Curriculum Flow Chart

Time Telling Skills A
T MatchingAnalogTimet

TimeTelling Skills B

Matches Analog Time —> No ——

¢ T Using a Schedute
Yes
¢ TimeTelling Skills B

T Using a Schedule

i >
Tells Time bgo, 15, 30,45 ——> | Mo TimeTelling Skills C

¢ 1 Telling Analog Time by Quarte
Hourg

Yes

¢ TimeTelling Skills B

_ _ T Using a Schedute
Tells Analog Time by 5 Minute—— No — TimeTelling Skills D

¢ CTellingAnalogTime bys Minute
Incrementg;,

Yes
v

Tells Analog Time by the Minut——— No —

TimeTelling Skills E
T Telling Analog Time by the Minate

These goals can be combined
with reading and computer goalg

Skill Sequence:

Match Time (clock face to cards with clock faces).

Match clock face to clocks on dagighedule.

Tell time (15, 30, 45, 00).

¢Sttt GAYS o0& FA@OSa (G2 pp YAydziSa 6Se3ds npI wmn
Tell time by even and odd minutes after the hour (e.g., 06, 11, 23, etc.).

o s wDNPE

Skills 1 and 2 can be taught simultansiyu

14
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Using the Curriculum Lesson : Matching Analog Time

At this point you would refer to the lesson plan in the Curriculum, find and (secopy) the
corresponding data sheet (at the end of the Curriculum lesson or in the Reproducible Materials
binder) andbeginteaching.

Each section in the Curriculum has multiple lesson plans arranged in order from basic to advanced
skills. This ensures that tefers can maintain program continuity. Program sequence is clearly
outlined so that when a student masters a specific skill level of a program, the teacher can easily
determine the next level of the program at which the student should continue.

Followingare details of the TimeTelling Skills program and a sample lessdime-Telling SkillsA:
Matching AnalogTime.

15
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Time -Telling Skills

Goals and Objectives

Long Term Goal Short Term Objective
Student will: Student will:

Use aschedule to go through his/he| Match pictures of clock faces to a r¢

At Matching Analog Time daily activities. clock face.

Match the time on an analog clock { Use a schedule to go through his/hg

Br Using a Schedule a schedule and identify the activity.| daily activities.

Ct Telling Analog Time by
Quarter Hours

Tell time by 15 min., 30 min., 45

Tell time on an analog clock. ; :
min., and onehour increments.

Dt Telling Analog Time by Five
Minute Increments

Tell time by fiveminute increments

Tell time on an analog clock. from 05through 55.

Er Telling Analog Time by the
Minute

Tell time by odd and even minutes

Tell time on an analog clock. after the hour.

Instructional Guidelines

After a student can match time to his or h&rhedule, the skill no longer needs to be taught every day.
Instead, the student should look at the clock in the classroom, match it to the clock on his or her
schedule, and proceed to the next activity.

Skill number 3 can also be taught at the same tihveg the student is learning to match time. However,
Skill 3 is a prerequisite for Skill 4, and 4 is a prerequisite for 5.

Note: Analog and digital time telling can be taught simultaneously.

Materials for this Section

Matching Time

This lesson is not a preguisite for using a schedule, but rather, the two lessons should be taught
simultaneously. Make copies of the clock faces sample supplied Rapeducibléaterialsbinder. Or

you can download clock faces from the Internet or purchase clock stamps from a toy or hobby store in
your area.

¢tKS GAYSa aK2gy 2y (GKS Oft2014a akKz2dZ R YI G§OK dzL) 4 A
Using a Schedule

For thislessonyouwff SSR | NBIf FylFf23 0O0ft201 oyz2a4d I G2& 2NJ
(daily) schedule. Make a schedule for each student. You can use the time schedules included in the
Reproducibléaterialsbinder. You can also find schedule templates atrvioft Office Online or at
Yahooimages.com.

Bus Schedule
Obtain a local bus schedule and make copies as needed. Or have your student go online to your local
public transit website to obtain bus routes and times.

16
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Time -Telling Skills A 2 Matching Analog Time

Long Term Goal:

Student will use a schedule to go through
daily activities.

Short Term Objective

Student will match pictres of clock faces to a real clock face.

Notes:

distracters.

Vary the order of presentation and position of the cards. Use only two cards if three cards provide too m

Important: Time Telling Skills ghould be taught in conjunction with TinTellingSkillsB.

Materials: Analog Clock; Three cards with time

Prompt Correct Response Correction Procedure Data

student along with the time.
clock that is set to match
the time on one of the
cards (e.g., 9:30). Say,
G{ K2g¢g 3¥aBe (K
GAYSdé

Correct Response:

Present three cards to th¢ Student points to the| Point to the correct time and| Praise and and cielthe

aléz a¢KAa A a corresponding number or

Repeat the prompt (with the the data sheet.

same tima e.g., 9:30) and | Incorrect Response:
abez &{ K26 Y9 putaslashthrough the
UAYS®eE corresponding number or|

Reinforce the correct the data sheet.

response.

17
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Data Sheet with Sample Data: Tirleelling Skills A Matching Analog Time

Student: Joe Year:_ 2009

CircletheO2 NNB OlG NBaLRyaSa FyR YIEN] F ftAyS GKNRdzZAK Ay
progress, in each column, draw a square around the number that represents the percentage correct; then
O2yySOG GKS &ljdza NBa oA KesédntbdtihtheSugmber & Sialsiom & givénkiay@mza K
the percent correct.

< Date: ’ 9/6 ’ or7 ‘ 9/8 ‘ ‘ ’ ’ ‘ ‘ ‘ ‘ ‘ ‘ Correct
W
o w @ @ @ 110 10 10 10 10 10 10 10 10  100%
> €‘ 2 ® 2 0 9 9 9 9 9 9 9 9 9 90%
&)
- ¢ *g < -4 ® 8 8 8 8 8 8 8 8 8 8%
w' £ O A1 7 + 1 1 7 1 1 1 1 1%
4 ‘ g s @16 ® 6 66 6 6 6 6 6 6 6 60%
5 0¥ ® K 5 5 5 5 5 5 5 5 5  50%
b $ o
2 o 2 « @ @ 4 4 4 4 4 4 4 4 4 40%
5§ 2 s & A 3 3 3 3 3 3 3 3 3  30%
a2 A Z % 2 2 2 2 2 2 2 2 2 20%
Y ¥ 1 1 1 1 1 1 1 1 1 @ 10%
/R N N N O O O O O O
= 10 10 10 10 10 10 10 10 10 10 10 10  100%
W
o £ 9 9 9 9 9 9 9 9 9 9 9 9  90%
[&]
- 5 . 8 8 8 8 8 8 8 8 8 8 8 8 8%
- Eg v 7 7 71 7 71 1 71 1 71 1 1 10%
w8 o 6 6 6 6 6 6 6 6 6 6 6 6  60%
¥ hx 5 5 5 5 5 5 5 5 5 5 5 5  50%
- (O] Is)
s 23 4 4 4 4 4 4 4 4 4 4 4 4 4%
g 2 3 3 3 3 3 3 3 3 3 3 3 3  30%
g & 2 2 2 2 2 2 2 2 2 2 2 2 @ 20%
a 1 1 1 1 1 1 1 1 1 1 1 1 @ 10%
¢ Date: Correct
X
= 10 10 10 10 10 10 10 10 10 10 10 10  100%
W
o 2 9 9 9 9 9 9 9 9 9 9 9 9  90%
&)
- 5 . 8 8 8 8 8 8 8 8 8 8 8 8 8%
. Eg 7 7 7 71 7 71 17 17 1 71 1 1 10%
w8 o 6 6 6 6 6 6 6 6 6 6 6 6  60%
¥ Hhx 5 5 5 5 5 5 5 5 5 5 5 5  50%
- (0] Is)
s 23 4 4 4 4 4 4 4 4 4 4 4 4 4%
g 2 3 3 3 3 3 3 3 3 3 3 3 3  30%
g g 2 2 2 2 2 2 2 2 2 2 2 2 @ 20%
a 1 1 1 1 1 1 1 1 1 1 1 1 @ 10%

=
(o]
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Data Sheet: Tim@elling Skills A Matching Analog Time

Student: Year:

Circle the correct responses and mark a line through incoidsta LI2yaSa® ¢2 &aSS | 3INJ

progress, in each column, draw a square around the number that represents the percentage correct;

GKSy 02yySOd GKS aldad NSa gAGK | fAySd ¢KS damé (K

given day andhe percent correct.
e I T T T s
P
S w 10 10 10 10 10 10 10 10 10 10 10 10  100%
o % 9 9 9 9 9 9 9 9 9 9 9 9 90%
> - 8 8 8 8 8 8 8 8 8 8 8 8 80%
- % = 7 7 7 7 7 7 7 7 7 7 7 7 70%
o™ 3o 6 6 6 6 6 6 6 6 6 6 6 6 60%
X 27:’) % 5 5 5 5 5 5 5 5 5 5 5 5 50%
5 § S 4 4 4 4 4 4 4 4 4 4 4 4 40%
B Q 3 3 3 3 3 3 3 3 3 3 3 3 30%
£ gg 2 2 2 2 2 2 2 2 2 2 2 2 20%
a 1 1 1 1 1 1 1 1 1 1 1 1 10%
el EN NIRRT e
P
3 m 10 10 10 10 10 10 10 10 10 10 10 10  100%
o % 9 9 9 9 9 9 9 9 9 9 9 9 90%
> - 8 8 8 8 8 8 8 8 8 8 8 8 80%
- % = 7 7 7 7 7 7 7 7 7 7 7 7 70%
o™ 33 6 6 6 6 6 6 6 6 6 6 6 6 60%
¥ ;7:; % 5 5 5 5 5 5 5 5 5 5 5 5 50%
5 § S 4 4 4 4 4 4 4 4 4 4 4 4 40%
i 2 3 3 3 3 3 3 3 3 3 3 3 3 30%
£ § 2 2 2 2 2 2 2 2 2 2 2 2 20%
a 1 1 1 1 1 1 1 1 1 1 1 1 10%
el EN IR T T e
P2
S m 10 10 10 10 10 10 10 10 10 10 10 10  100%
0 % 9 9 9 9 9 9 9 9 9 9 9 9 90%
> - 8 8 8 8 8 8 8 8 8 8 8 8 80%
- % = 7 7 7 7 7 7 7 7 7 7 7 7 70%
o™ 33 6 6 6 6 6 6 6 6 6 6 6 6 60%
X 5:; % 5 5 5 5 5 5 5 5 5 5 5 5 50%
= @ S 4 4 4 4 4 4 4 4 4 4 4 4 40%
B 2 3 3 3 3 3 3 3 3 3 3 3 3 30%
S § 2 2 2 2 2 2 2 2 2 2 2 2 20%
a 1 1 1 1 1 1 1 1 1 1 1 1 10%

=
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Using the Reproducible Materials: Matching Analog Time

There are many reproducible materials that teachers can copy and use with lesson plans. For example,
when teaching time matching skills, you caopy, cut out, and use either thepage ofblank clock faces
(anddraw your own times on theny, or use the clockaces with times already drawn.

20



Functional
A ca&emws

Time -Telling Skills

Clock FaceasBlank
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Using the Assessment: Money Management? Bills, Counts Over
the Amount

You a@sess each student to determirt@e level at which he or she is functioning.

Each content area assesses skill levels from the most basic to more advanced. For exarapky,

skills are assessed beginning with the skill of Matching Money and moving through Counting Over the
Amount. Thefollowing example pertains only to Money ManagementBills, Counts Over the

Amount.

23
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Counts Over the Amount
Testing Guidelines

Materials: Testing Kit? Dollar Bills

Ly GKAa aSO0lAz2y e2dz I NB { Sandtfoyhd nexit oflar butltote Sy G Qa a4
amount the student would give you with a particular amount of money in his/her pocket. The skill of

paying for an item with just enough, but not too muchgney is a complex one.

To test this skill, the top box shows the amount of money (the exact dollar bills) to give to the student.
The middle box is the amount of money you ask for. The bottom box is the amount and the dollar bill
denominations that thetsident should give to you.

For example, you give the student one $10 bill, two $5 bills and two $1 bills. You ask for $13.50. In the
next dollar up, you would expect that the student would give you $14.00. However, because of the
amount of money you havgiven him/her, the student needs to give you $15.00 (one $10 bill and one
$5 bill) because he or she does not have enough $1 bills to give you $14.00.

Tell the student that he/she can give you too much money but that you want the smallest amount that
will be enough. For example, for $13.50 the correct answer is $15.00. Even though $20.00 would also
work, it is not the amount that is correct for this section of the assessment.

Assessment Details

Goat
The sudentwill be able to pay for items when they dot have the exact change or next dollar.

Instructions/Prompt:
DAGPS (GKS a0GdzZRSyl( Y2ySeées a ftAaGSR 0St263> FyR
Response:

The student counts over the correct amount without additional prompting. (Refer to the Testing
Guidelines, if necessary.)

Qx¢

Scoring:
Circle correct responses.

Initial Student Assessment: Counts Over the Amount

One $10, Three $1s One $1 Four $1s Two $1s
Give Student| Two $5s Two| Two $10s Two $5s One $5 Two $5s
$1s One $20 Two $20s Two $20s One $20
Ask For $13.50 $24.99 $6.25 $35.66 $8.00
$15 $30
Correct $10 $40 $10
One $10 One $10
Answer One $5 One $20 Two $5s Two $20s Two $5s

Ask the student for each of the amounts above and tgeto Matches Coins

24
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Reassess yearly or by term. Ask the student for each of the amounts above angdteMatches

Coins
Date:
One $10, Three $1s One $1 Four $1s Two $1s
Give Student| Two $5s Two| Two $10s Two $5s One $5 Two$5s
$1s One $20 Two $20s Two $20s One $20
Ask For $13.50 $24.99 $6.25 $35.66 $8.00
$15 $30
Correct $10 $40 $10
One $10 One $10
Answer One $5 One $20 Two $5s Two $20s Two $5s
Date:
One $10, Three $1s One $1 Four$1ls Two $1s
Give Student| Two $5s Two| Two $10s Two $5s One $5 Two $5s
$1s One $20 Two $20s Two $20s One $20
Ask For $13.50 $24.99 $6.25 $35.66 $8.00
$15 $30
Correct $10 $40 $10
One $10 One $10
Answer One $5 One $20 Two $5s Two $20s Two $5s
Date:
One $10, Three $1s One $1 Four $1s Two $1s
Give Student| Two $5s Two| Two $10s Two $5s One $5 Two $5s
$1s One$20 Two $20s Two $20s One $20
Ask For $13.50 $24.99 $6.25 $35.66 $8.00
$15 $30
/fﬁgﬁiﬁ One $10 One $10 %\2} $5s ijv% $20s %v(c)) $5s
One $5 One $20
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Using the Curriculum Flow Chart

When a student has gone as far as he or she can go withichsection of the Assessment, refer to the
Flow Chart to find the appropriate lesson to teachor exampleif a studenthas mastered the next
dollar skills but struggles witltounting over the amount you can sedérom the Flow Charthat Money
Management, Bill E Over the Amountis the corresponding Curriculum lesson to teach.

In many cases, there are community based practices or other sections that help teach and reinforce
the skillsof a particular lesson. When other Curriculum lessons are applicable to a skill, they also
appear in the Flow Chart.
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Money Management, Bills
Curriculum Flow Chart

Money Management, Bills A

Matches One Five, and T Matching Mc.)ney (Ondollar I.3|II'31)
TenDollar Bills — No — Community Based Training
T Exercises in Shopping, Eating Out, U
¢ an ATM
Yes
¢ Money Management, Bills B
T NextDollar Strategy (Phasal)
CountsOneDollar Bills — No — Community Based Training
T Exercises in Shopping, Eating Out, U
¢ an ATM
Yes Money Management, Bills C

¢ T NextDollar $rategy (Phasd)t

. . Community Based Training
Counts Dollar Bills by Five No T Exercises in Shopping, Eating Out, U
1 an ATM
Yes Money Management, Bills D
¢ T NextDollar Strategy (Phasé)tl
. Community Based Training
Counts by Ones, Fives, ar—__ No — 1 Exercises in Shopping, Eating Out, U
Tens an ATM
¢ Money Management, Bills E
Yes T NextDollar Strategy (Phase)tV
¢ Money Management, Bills F
T Over the Amount
Counts Combinations of Community Based Training
Ones, Fives, Tens, and —> No ’ T Exercises in Shoppingating Out, Usin
: an ATM
Twenties
¢ MoneyManagement, Bills E
T NextDollar Strategy (Phase)tV
Yes Money Management, Bills F
¢ T Over the Amount
Community Based Training (CH
Counts Over the Amount —— Yes/No| > 1 Exercises in Shopping and EatingtOy

Multi-Skill Application
T Giving Change
Budgeting and Banking
T Managing Finances
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Skill Sequence:

Match onedollar bills to grocery cards €5 with ones).

Count bills using nexdollar strategy with ones, to $5.

Count bills using nexdollar strategy with ones and fives to $10.

Count combinations of bills (ones, fives, and teng)gisiextdollar strategy to $20 (then to $30,
$40, $50) with ones, fives, tens, and twenties.

5. Count combinations of bills (fives, tens, twenties) etre-amount to %0

b
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Using the Curriculum Lesson: Money Management, Bills F?
Over the Amount

At this point you would refer to the lesson plan in the Curriculum, find and secopy) the
corresponding data sheet (at the end of the Curriculum lesson or in the Reproducible Materials
binder) andbeginteaching.

Each section in the Curriculum has ftiple lesson plans arranged in order from basic to advanced
skills. This ensures that teachers can maintain program continuity. Program sequence is clearly
outlined so that when a student masters a specific skill level of a program, the teacher can easily
determine the next level of the program at which the student should continue.

Following are the details for the Money Management, Bills section of the Curriculum along with the
lesson: Money Management, Billg FOver the Amount.
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Long Term Goal
Student will:

Short Term Objective
Student will:

At Matching Money (One Dollar
Bills)

Shop for grocery items in a variety|
stores.

Match one dollar bills to a model.

Bt NextDollar Strategy (Phase |

Use money ithe community to
purchase items of up to $5.00.

Count from .01 to $5.00 using ones.

Cr Next-Dollar Strategy (Phase
1))

Use money in the community to
purchase items of up to $10.00.

Count from .01 to $10.00 using ones
and fives.

Dt Next-Dollar StrategyPhase

Use money in the community to

Count from .01 to $20.00 using ones,

1)) purchase items of up to $20.00. | fives, and tens.
. . Count from .01 to $40.00 usirgg
Er Next-Dollar Strategy (Phase | Use money in the community to combination of ones, fives, tens, and
V) purchase items of up to $40.00.

twenties.

Ft Over the Amount

Use money in the community to
purchase items up to $40.00.

Pay over the amount using a
combination of ones, fives, tens, and
twenties without having the exact
amount or the next dollar up

Instructional Guidelines

Matching Money

This program is intended to help students learn to shop independently, even if they are unable to count
money. Therefore the grocery cards should alsased when students shop at stores in the
community. Prior to going to the store, the student can match his/her real money to the money on the

card(s), put that amount in his/her wallet or purse and take the card(s) to use in place of a shopping list.

Note: A student who does not write, but who has skills beyond matching money to grocery cards, can
use a sample grocery list. The grocery lists can be simplified to include only a few items in each
food group. You do not need to supply a grocery list if aesttidan write or has a grocery list
sent from home. A sample grocery list is available in the Community Based Training section in the
Reproducible Materialsinder.

Next-Dollar Strategy

For all of he money programs, enter the price into the calculator. This serves as the visual prompt for

GKS addzRSyl
PHODOPPE D

FYR A&
FYR I

DA &dz f

AYLR NIy
LING&SH teljisted).S ¢ o >

6801 dzas Ay | &
APHODGE

By using the calculator, you are teaching the student that fh@Sdiscriminativestimuli) consist of

020K

iS correct.

G§KS OSNDI
Ay SAGKSNI 2 Frwalddliars ahd minsy A By Sy (a3 ¢

f OdzS FyR GKS
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A general rule for teaching negbllar is to advance a student to the next step or amount in increments
of five after he or she has met criteria. In other wordshé student has difficulty with § $5, begin

there. After he or she has met criteria (at 90%), add the next stefh1®. When the student has met
criteria for that step, introduce @ $15, and so on.

When teaching a student to use a fidellar bill (insead of five onedollar bills), it is important to

remember you are teaching negllar strategy rather than ovehe-amount. This is because you want
the student to understand the next dollar up, as well as the fact that five ones is the same amount as a
five dollar bill.

Over-the-Amount Strategy

The next skill in this domainoverthe-amountr involves teaching the student to use the next largest
bill when there are not enough bills, or the right combinations of bills. For example, you might ask the
student for $15.99.

When teaching nextlollar straegy, you would expect the student to give you some combination of $16,
such as two fivaollar bills and six ondollar bills, three fivedollar bills and one ondollar bill, etc.

With the overthe-amount strategy, you would expect the student to givelyao ten-dollar bills, four
five-dollar bills, or a twenty dollar bill.

Note: The data sheets present amounts in ordet§11¢10, etc.). When asking students for dollar
amounts, you do not need to complete3 before moving to 410. The best teachingrsttegy is
to vary the presentation of amounts while still recording the amounts on the correct grid line of
the data sheet.

Materials for this Section

For this lesson, you will need grocery shopping cards. One suggestion is to cut out pictures of afvariety
grocery items that are in the food groups. On the front of the card, glue a picture of an item to an index

card and write the price of the item; on the back of the card glue pictures of dollar bills that make up the
next-dollar amount.

Copies of legaknder bills are provided in thReproducibléaterialsbinder in accordance with the
reduced size specifications set forth in the US Treasury Department guidélutesiity: 18 UNITED
STATES CODE; 504: Treasury Directive Numb6rFF88539 (Septembet5, 1993) 4111

It is recommended that you keep the price of grocery items under five dollars. For example, you might
have a picture of a gallon of milk on one side of the card and pictures of three or fowodlae bills
glued to the other side ofe card.

Note: You will be able to use these cards again for both the Calculator lessons and for Community Based
Training.
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Over-the-Amount

Long Term Goal:

Student will use monein the community
to purchase items of up to $40.00.

Short TermObjective

Student will pay over the amount using a combination of ones
fives, tens, and twenties when he or she does not have the e
amount or next dollar up.

Notes:

him or her try again.

round up to the next smallest amount).

Be sure to stophe student as soon as he or she makes a mistake. Then model the correct response and

Teach this program in conjunction wikhulti-Skill Application Giving Change
See theReproducible Materialginderfor a sample of a number line (this is helpful for teaching students to

Materials: Fifteen onedollar bills, five fivedollar bills, three terdollar bills, two twentydollar bills

Prompt Correct Response Correction Procedure Data

If there is more than one way| €N

G2 KFEG A& Fyz2i
me K¢

{1 &@X &aDA@SP#& S| Student counts out the | If the student does not give | Response:

_ correct amount of @2dz Sy2dzaK3X &| praise and circle
For example: money . Sy2dzAKK |, 2dz R|the
$4.99 (four ones, two te.ns) For example: enough ones for $4.99,so | corresponding
$15.05 (one ten, three fives) what is thenext smallest | number on the
$7.75 (one one, one five, ong $4.99 = one ten FY2dzyd e2dz Ol | datasheet.
twenty) $15.05 = two fives, one | If the student counts out too

to pay over the amount, say, | $7.75 = one twenty

Correct

YdzOK>X &l eé&x a5
enough ones? No. So what ig
the next smallest amount thal
g2dz Oy 3Ag@$§ |Putaslash
example, the correct respons| through the

Incorrect
Response:

is $10.00.) corresponding

number on the
Reinforce the correct data sheet.
response.
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Data Sheet with Sample Data: Money Management, Bilis®ver the Amount

Student: Joe Year:___ 2009

/| ANDES GKS O2NNBOG NBaLRyasSa FyR YIEN] | fAyS GKN
progress, in each column, draw a square around the number that represents the percentage correct; then
connect the squares witha A Yy S® ¢ KS damé GKNRdAzZAK amné NBLINBaASYls
and the percent correct.

L N N N A T T e s
5 ¥ ¥ @ 10 10 10 10 10 10 10 10 10 10 100%
= 4 @ 4 9 9 9 9 9 9 9 9 9 9 9%
I 8 8 8 8 8 8 8 8 8 8 80%
o @ / Q@ 7 7 7 7 7 7 7 7 7 7 70%
a ® ® |Z| 6 6 6 6 6 6 6 6 6 6  60%
5 B s\ /(5 5 5 5 5 5 5 5 5 5 5 5%
‘g Q7 ® A 4 4 4 4 4 4 4 44 4 4%
2 2l ® @ s 3 3 3 3 3 3 3 3 3 30%

7 y 4 @ 2 2 2 2 2 2 2 2 2 2 20%

A A A 11 1 1 1 1 1 1 1 1 10%
sd I

10 10 10 10 10 10 10 10 10 10 10 10 10  100%

90%
80%
70%
60%
50%
40%
30%
20%
10%

Prompt:éDA @S YS Yyt
R N W A 01O N 0O ©
R N W > 01O N 0O ©
P N W b OO N 0O ©
R N W b 01O N 0O ©
P N W b~ 01O N 0O ©
P N W b~ 01O N 0O ©
R N W b 01O N 0O ©
P N W b OO N 0O ©
P N W b OO N 0O ©
P N W b OO N 0O ©
P N W b 01O N 0O ©
P N W b OO N 0O ©
P N Wb OO N 0O ©
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Data Sheet: Money Management Bills FOver the Amount

Student: Year:

CircletheO2 NNB OlG NBaLRyaSa FyR YIEN] | fAyS GKNRdzZAK Ay
progress, in each column, draw a square around the number that represents the percentage correct; then
O2yy SOl G(KS &ljda NB& oA i Kesédnts bothyhé mimiekoftrials enéa giveK da dz3a K
and the percent correct.

o T T T T T T T T T 11T e
> 10 10 10 10 10 10 10 10 10 10 10 10 10 100%
> 9 9 9 9 9 9 9 9 9 9 9 9 9 90%
(g 8 8 8 8 8 8 8 8 8 8 8 8 8 80%
o 7 7 7 7 7 7 7 7 7 7 7 7 7 70%
N 6 6 6 6 6 6 6 6 6 6 6 6 6 60%
5 5 5 5 5 5 5 5 5 5 5 5 5 5 50%
E' 4 4 4 4 4 4 4 4 4 4 4 4 4 40%
De_ 3 3 3 3 3 3 3 3 3 3 3 3 3 30%

2 2 2 2 2 2 2 2 2 2 2 2 2 20%

1 1 1 1 1 1 1 1 1 1 1 1 1 10%
[ T T T T T T T T T 11Tl
g 10 10 10 10 10 10 10 10 10 10 10 10 10 100%
3 9 9 9 9 9 9 9 9 9 9 9 9 9 90%
= 8 8 8 8 8 8 8 8 8 8 8 8 8 80%
% 7 7 7 7 7 7 7 7 7 7 7 7 7 70%
E 6 6 6 6 6 6 6 6 6 6 6 6 6 60%
§ 5 5 5 5 5 5 5 5 5 5 5 5 5 50%
E' 4 4 4 4 4 4 4 4 4 4 4 4 4 40%
09_ 3 3 3 3 3 3 3 3 3 3 3 3 3 30%

2 2 2 2 2 2 2 2 2 2 2 2 2 20%

1 1 1 1 1 1 1 1 1 1 1 1 1 10%
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Using the Reproducible Materials: Money Management, Bills

There are many reproducible materials that teachers can copy and use with lesson plans. For example,
when teaching about money, you can copy, cut out, and use the pages,dive-, and tendollar bills.
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Money Management, Bills

Bills Sheet Fronts

Dottedlines represent actual bill size. For more bill models anebatd, see the Testing Kit.
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