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Integrated Assessment

including easy to use data 
sheets for Placement and         

Progress Reports

Skill Sequenced Curriculum 

with easy to follow lesson 
plans naturally leading to  
readiness assessment and 
instructional next steps

Cohesive Instruction

with easy to use data 
system in the curriculum   
to track student progress

Functional Focus
for  Essential Skills 

functional life skills 
development  incorporating 
academic skills instruction

Multiple Users  Stability

para-professionals, peer 
tutors, and substitutes  can 
use the curriculum with           

consistent results

Overview: A Complete Curriculum 
Essential and Comprehensive Functional Life Skills 

with  
 Teacher-Focused Implementation Benefits 

producing 

Significant Student Learning Outcomes 
Claiming the futureéfor those who need it most

 
Four years ago, Megan entered a classroom that was utilizing the Styer-Fitzgerald Program for Functional Academics. Within this program, Megan 
has flourished both academically and socially. It is well organized and structured in such a way that it fosters a sense of independence. There are 
clear expectations, and each child finds success at their own level. If implemented from the youngest grade levels, there will be a sense of continuity 
for not only the children, but for their teachers and parents as well. I have never seen a program that works so well for every child in the room!   
Katie Harrell ñparent                                                                                                                                                                      

Functional Reading 
Skills 

Computer Skills Writing Skills Time-Telling Skills Time Management
Money 

Management, Bills

Money 
Management, 

Coins

Calculator Skills Phone Skills
Budgeting and 

Banking

Community Based 
Training ς

Generalization

Multi-Skill 
Application

Independent/Pre-
Vocational Skills

Longitudinal Data Observable Results 
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What You Get 

Classroom Set  
Curriculum & Assessment  

The Styer-Fitzgerald Program for Functional 

Academics is a comprehensive approach to 

teaching real world skills to students with mild, 

moderate, and severe disabilities.  

Both the Assessment and the Curriculum are user-

friendly and classroom tested, providing teachers 

with clear and easy-to-use assessment tools, lesson 

plans, data sheets, and a progress tracking method.  

Á The curriculum accommodates students at a variety of skill levels within a single classroom and can 

follow students from upper elementary through high school. 

Á The program includes teaching materials and student assessment for 13 vital functional academics areas.  

Á Every curriculum area is sequenced and guides students through each domain progressively.  

Á 9ŀŎƘ ǎǘǳŘŜƴǘΩǎ ŀǎǎŜǎǎƳŜƴǘ ƛǎ ŘƛǊŜŎǘƭȅ ƭƛƴƪŜŘ ǘƻ ŎǳǊǊƛŎǳƭǳƳ ŎƻƴǘŜƴǘ ŦƻǊ ŜŀŎƘ ŀǊŜŀ ǎƻ ǘƘŀǘ ǎǘǳŘŜƴǘ ƭŜǾŜƭ 

of skill and knowledge, content covered, and student progress are all consistently coordinated.   

Á Both the assessment and curriculum provide teachers with clear and easy to use lesson plans, data 

sheets, and a progress tracking method.   

Á The curriculum can accommodate students at a variety of skill levels within a single classroom.  

Á Both curriculum and student assessment are structured with the potential to be multi-year, following 

the individual student as they progress from elementary school through high school.    

Full Classroom Set Includes  

Comprehensive Curriculum 

Á One spiral bound, full program Curriculum for 11 key areas of  functional skills in 13 units 

Á One Teacher's Guideτwithin the program Curriculum 

Á One binder of Reproducible Materials and  Data Sheets  

Assessment 

Á Ten spiral bound, comprehensive individual Student Assessments for placement and progress 

tracking in each of the 11 curriculum areas linked to the 13 curriculum units (the Student Assessment 

can continue with the student through more than one grade level)  

Á One spiral bound Teacher's Guide within the Master Copy of the Student Assessment   

Á  Reusable Testing Kit for Student Assessment  

Progress Management 

Á Curriculum Placement Guide for student placement within the curriculum  

Á Present Levels of Performance (PLOP) for diagnostic and progress assessment records and IEP writing 
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Classroom Set Details 

COMPREHENSIVE CURRICULUM   

CURRICULUM FOR 11 KEY AREAS OF FUNCTIONAL SKILLS IN 13 UNITS 

Functional Reading Skills  

Computer Skills  

Writing Skills  

Time-Telling Skills  

Time Management  

Money Management, Bills  

Money Management, Coins 

Calculator Skills  

Phone Skills  

Budgeting and Banking  

Community Based Training ς Generalization  

Multi-Skill Application  

Independent/Pre-Vocational Skills 

Each unit includes:  
Á Curriculum Flow Chart and Skill Sequence for decision making about student's next appropriate lesson. 

Á Goals and Objectives overview for the unit. 

Á Instructional Guidelines. 

Á List of Materials for all lessons in the unit. 

Each lesson in the unit includes: 
Á Long term goal and short term objective.  

Á Teaching notes. 

Á Step-by-step prompting and response procedure. 

Á Data Sheet or Task Analysis. 

Additional details:  
Á Spiral bound and tabbed by unit for easy use.  

Á Detailed contents serving as curriculum overview and easy reference if Curriculum is to be used 
in sections for certain classrooms or specific students. 

Á Approximately 300 pages. 

Á One Curriculum per classroom set. 

TEACHER'S GUIDE  

Á Gives fundamental information on best practices and specific procedures vital to student 
success with the program. 

Á Lays the foundation for effective use of the integrated assessment.   

Á Serves as a guide to professional approach and action, not as a scripted formula.  

Á Delivered bound within the Curriculum for easy access and ready referral.  

Á One per classroom set. 

NOTEBOOK BINDER OF REPRODUCIBLE MATERIALS AND DATA SHEETS  

Á Materials to copy and use with the Curriculum.   

Á Master copies of all data sheets and task analyses.  

Á In three-ring binder for easy access and organized storage. 

Á Approximately 150 pages of Reproducible Materials. 

Á One notebook per classroom set. 

Á One CD containing PDF files of the Reproducible Materials and Data Sheets 
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INDIVIDUALIZED ASSESSMENT 

STUDENT ASSESSMENTS 

Á Comprehensive individual Student Assessments for placement and progress tracking in each of 
the 13 curriculum areas.  

Á Individual Assessment can be administered multiple times. The Assessment travels with the 
student through grade levels for consistent progress monitoring. 

Á Spiral bound for easy use. 

Á Approximately 175 pages. 

Á Ten Student Assessments included with each classroom set purchased. 

Á Additional copies can be purchased individually.  

TEACHER'S GUIDE AND MASTER ASSESSMENT COPY 

Á Instructions for assessment procedures. 

Á Student Assessment incorporated for convenient reference as testing.   

Á Spiral bound for easy use.   

Á One per classroom set. 

REUSABLE TESTING KIT FOR STUDENT ASSESSMENT  

Á Prepared materials appropriate for repeated use. 

Á Reproducible master copies of materials appropriate for single use.     

Á Packaged in a plastic folder for protection, handy storage, and easy access. 

Á One per classroom set. 

PROGRESS MANAGEMENT 
CURRICULUM PLACEMENT GUIDE  
Á Clear picture of student placement and progress through the Curriculum units.  

Á Spiral bound within the Curriculum for convenient reference. 

PRESENT LEVELS OF PERFORMANCE (PLOP)  
Á {Ƙƻǿǎ ǎǘǳŘŜƴǘΩǎ ŎǳǊǊŜƴǘ ǎƪƛƭƭ ǇƭŀŎŜƳŜƴǘ  

Á Gives continuous record of progress 

Á One per student  

Á Bound within the Student Assessment for easy record keeping  

------------------------------------------------------------------------------------------------------------------------------------------ 

Curriculum Pricing & Ordering Information  

¶ Full Classroom Set: $1195.00                   
Á Additional Student Assessments: $70.00  each                                                                                                    

(plus required tax, shipping and handling) 

To Order:  Fax your Purchase Order to 1-888-482-0074 , or email it to linda.wagner@betlinbooks.com, or mail it to 
Betlin Books and Resources, P.O. Box 8263, Kirkland, WA 98034-0263. Or reserve copies on line at 
www.styer-fitzgerald.com and follow-up with a Purchase Order or direct payment. If you have 
questions, email the publisher at linda.wagner@betlinbooks.com or beth.harris@betlinbooks.com or 
call 425-381-5792 or 425-361-3036.   

mailto:linda.wagner@betlinbooks.com
http://www.styer-fitzgerald.com/
mailto:linda.wagner@betlinbooks.com
mailto:beth.harris@betlinbooks.com
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ASSESSMENT CONTENTS 

Student Information Sheet 

Using the Functional Academics Assessment 

Present Levels of Performance (PLOP Chart) 

Functional Reading:  

Á Identifies Name 

Á Reads Sight Words 

Á Finds Where, When, Who, What, and Why 

Information 

Á Curriculum Flow Chart 

Á Skill Sequence 

Computer Skills: 

Á Matches Letters 

Á Types with a ModelτOpens MS Word and 

Saves the File 

Á Curriculum Flow Chart 

Á Skill Sequence 

Writing Skills: 

Á Writes Name without a Model 

Á Writes Name with a Model 

Á Writes Phone Number and Address without 

a Model 

Á Writes Phone Number and Address with a 

Model 

Á Writes Numbers 

Á Curriculum Flow Chart 

Á Skill Sequence 

Time-Telling Skills: 

Á Matches Analog Time 

Á Tells Analog Time 

Á Curriculum Flow Chart 

Á Skill Sequence 

Time Management: 

Á Writes Digital Time 

Á Tells Digital Time 

Á Matches Days of the Week 

Á Matches Months of the Year 

Á Identifies Days of the Week 

Á Identifies Months of the Year 

 

 

Money ManagementτBills: 

Á Matches Money 

Á Counts Money (by $1s, $5s, $10s, and $20s) 

Á Counts Dollar Combinations 

Á Counts Over the Amount 

Á Curriculum Flow Chart 

Á Skill Sequence 

Money ManagementτCoins: 

Á Matches Coins 

Á Counts Coins 

Á Counts Coin Combinations 

Á Counts Over the Amount 

Á Curriculum Flow Chart 

Á Skill Sequence 

Calculator Skills: 

Á Enters Single Numbers with and without a 

Model 

Á Enters Prices with and without a Model 

Á Curriculum Flow Chart 

Á Skill Sequence 

Phone Skills 

Á Dials Numbers with a Model 

Á Answers the Phone 

Á Takes and Relays Messages 

Independent Skills 

Á Personal Management Assessment 

Á Community Access Assessment 

Á Vocational Assessment 

Á Social Assessment 

 

 

 

 

 

 

 

 

Note:  Each assessment area, beginning with Functional Reading: Identifies Name, contains: Testing Guidelines, 

Assessment Details, Initial Student Assessment, and Follow-Up Assessments (three). 
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CURRICULUM CONTENTS 

Authors' Welcome 

Introduction 
Á Prompting 
Á Fading Prompts 
Á Student BaselineτOne Step at a Time 
Á Errorless Learning 
Á Data Recording 

Curriculum Placement Guide 

Functional Reading Skills: 
Á Name Identification 
Á Sight Words 
Á Newspaper Questions I 
Á Newspaper Questions II 
Á Using Yellow Pages/White Pages 
Á Finding Information 

Computer Skills: 
Á Matching Letters (Phase I, Upper Case) 
Á Matching Letters (Phase II, Lower Case) 
Á Typing Correspondence (Letters) 
Á Writing and Sending Email 
Á Using Microsoft Word and Excel 

Writing Skills: 
Á Writing Practice AτPersonal Information 
Á Writing Practice BτJob Application 
Á Writing Practice CτCheck Writing with a 

Model 

Time-Telling Skills: 
Á Matching Analog Time 
Á Using a Schedule 
Á Telling Analog Time by Quarter Hours 
Á Telling Analog Time by Five-Minute 

Increments 
Á Telling Analog Time by the Minute 

Time Management: 
Á Time Card 
Á Bus Schedule 
Á Daily, Weekly, Monthly Planner 
Á Scheduling Appointments 

Money Management, Bills: 

Á Matching Money (One-Dollar Bills) 
Á Next-Dollar Strategy (Phase I) 
Á Next-Dollar Strategy (Phase II) 

 

 

Á Next-Dollar Strategy (Phase III) 
Á Next-Dollar Strategy (Phase IV) 
Á Over the Amount 

Money Management, Coins: 
Á Matching Coins 
Á Counting Coins 
Á Counting Coin Combinations 
Á Counting Exact Change 
Á Counting Over-the-Amount 

Calculator Skills: 
Á Entering Prices 
Á Addition 
Á Subtraction 

Phone Skills: 
Á Making Calls 
Á Taking Messages 
Á Making Emergency Calls 

Budgeting and Banking: 
Á Making Deposits (Addition) 
Á Transferring Money (Addition and 

Subtraction) 
Á Managing Finances 

Community Based Training: 
Á Street Crossing 
Á Bus Riding 
Á Phone Safety 
Á Using a Vending Machine 
Á Using an ATM for Withdrawals 
Á Using an ATM for Deposits 
Á Grocery Shopping 
Á Grocery Shopping with a Calculator 
Á Clothes Shopping 
Á Eating Out (Seated) 
Á Eating Out (Take-Out) 

Multi-Skill Application: 
Á Using Information 
Á Giving Change 

Independent/Vocational Skills: 
Á Social Skills Checklist 
Á Personal Management Checklist 
Á Independent Community Access Checklist 
Á Independent Vocational Checklist 
Á General Independence Checklist 

Index 
 

Note:  Each lesson section, beginning with Functional Reading Skills, contains: 

Á Curriculum Flow Chart 
Á Skill Sequence 
Á Goals and Objectives 
Á Instructional Guidelines 

Á Materials for this Section 
Á Data Sheet with Sample Data 
Á Data Sheet (blank) 
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How it Works 
 

 

 

Using the Assessment: Matches Analog Time  

You assess each student to determine the level at which he or she is functioning. 

Each content area assesses skill levels from the most basic to more advanced. For example, Time-

Telling Skills are assessed beginning with the skill of Matching Time and moving through Telling Time 

by the Minute. The following example pertains only to Matching Time, the first assessment area in 

ŜǾŀƭǳŀǘƛƴƎ ŀ ǎǘǳŘŜƴǘΩǎ ǘƛƳŜ-telling skill level.  
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Time -Telling Skills: Matches Analog Time      

Testing Guidelines  

Materials: Testing KitτAnalog Clock Faces; clock 

Present the student with two clock faces. Vary the position of the clock faces left to right and top to 

bottom. If the student misses two out of three trials (times), stop and go to the Time Management.  

Assessment Details 

Goal:  

The student will match pictures of analog clock faces with a clock.   

Instructions/Prompt:  

Place two time cards (found in the Testing Kit)τAnalog Clock Facesτin front of student and set the 

clock face to match one of the two cards. Randomly move the cards into different positions on the 

ǘŀōƭŜ όƭŜŦǘκǊƛƎƘǘΣ ǘƻǇκōƻǘǘƻƳύΦ {ŀȅΣ ά{Ƙƻǿ ƳŜ ǘƘŜ ǎŀƳŜ ǘƛƳŜΦέ  

Response:  

The student points to the correct time without additional prompting.  

Scoring:  

Check the appropriate box.  

Initial Student Assessment: Matches Analog Time 

 

 Yes No 

(9:05)   

(12:25)   

(6:40)   

(2:55)   

(7:00)   

 
If the student does not know the first two times, move to the Time Management.  
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Follow-Up Assessments (three): Matches Analog Time 

Re-assess yearly or by term. If the student does not know the first two times, move to the Time 
Management.  
 

 

Date: Yes No 

(9:05)   

(12:25)   

(6:40)   

(2:55)   

(7:00)   

 
Date: Yes No 

(9:05)   

(12:25)   

(6:40)   

(2:55)   

(7:00)   

 
Date: Yes No 

(9:05)   

(12:25)   

(6:40)   

(2:55)   

(7:00)   
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Using the Curriculum Flow Chart  

When a student has gone as far as he or she can go within the section of the Assessment, refer to the 

Flow Chart to find the appropriate lesson to teach. After assessing, if a student cannot match time, for 

example, you can see from the Flow Chart that Time-Telling Skills AτMatching Analog Time is the 

corresponding Curriculum lesson to teach.  
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Time -Telling Skills  

Curriculum Flow Chart 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Skill Sequence: 

1. Match Time (clock face to cards with clock faces). 

2. Match clock face to clocks on daily schedule. 

3. Tell time (15, 30, 45, 00). 

4. ¢Ŝƭƭ ǘƛƳŜ ōȅ ŦƛǾŜǎ ǘƻ рр ƳƛƴǳǘŜǎ όŜΦƎΦΣ лрΣ млΣ мрΣ нлΧррύΦ 

5. Tell time by even and odd minutes after the hour (e.g., 06, 11, 23, etc.). 

Skills 1 and 2 can be taught simultaneously. 

 

 

Tells Analog Time by the Minute 

Matches Analog Time 

Tells Time by 00, 15, 30, 45 

Tells Analog Time by 5 Minutes 

Yes 

Yes 

Yes 

No 

No 

No 

No 

Time- Telling Skills A 
τMatching Analog Timeτ 

Time-Telling Skills B 
τUsing a Scheduleτ 

Time-Telling Skills B 
τUsing a Scheduleτ 

Time-Telling Skills C 
τTelling Analog Time by Quarter 

Hoursτ 

Time-Telling Skills B 
τUsing a Scheduleτ 

Time-Telling Skills D 
ςTelling Analog Time by 5 Minute 

Incrementsς 

Time-Telling Skills E 
τTelling Analog Time by the Minuteτ 

These goals can be combined 
with reading and computer goals. 
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Using the Curriculum Lesson : Matching Analog Time  

At this point you would refer to the lesson plan in the Curriculum, find and use (or copy) the 

corresponding data sheet (at the end of the Curriculum lesson or in the Reproducible Materials 

binder) and begin teaching.  

Each section in the Curriculum has multiple lesson plans arranged in order from basic to advanced 

skills. This ensures that teachers can maintain program continuity. Program sequence is clearly 

outlined so that when a student masters a specific skill level of a program, the teacher can easily 

determine the next level of the program at which the student should continue. 

Following are details of the Time-Telling Skills program and a sample lesson: Time-Telling Skills A: 

Matching Analog Time.   
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Time -Telling Skills  

Goals and Objectives 
 Long Term Goal 

Student will: 
Short Term Objective 
Student will:  

AτMatching  Analog Time 
Use a schedule to go through his/her 
daily activities. 

Match pictures of clock faces to a real 
clock face. 

BτUsing a Schedule 
Match the time on an analog clock to 
a schedule and identify the activity. 

Use a schedule to go through his/her 
daily activities. 

CτTelling Analog Time by 
Quarter Hours 

Tell time on an analog clock. 
Tell time by 15 min., 30 min., 45 
min., and one-hour increments. 

DτTelling Analog Time by Five 
Minute Increments 

Tell time on an analog clock. 
Tell time by five-minute increments 
from 05 through 55. 

EτTelling Analog Time by the 
Minute 

Tell time on an analog clock. 
Tell time by odd and even minutes 
after the hour. 

 

Instructional Guidelines 

After a student can match time to his or her schedule, the skill no longer needs to be taught every day. 

Instead, the student should look at the clock in the classroom, match it to the clock on his or her 

schedule, and proceed to the next activity. 

Skill number 3 can also be taught at the same time that the student is learning to match time. However, 

Skill 3 is a prerequisite for Skill 4, and 4 is a prerequisite for 5. 

Note:  Analog and digital time telling can be taught simultaneously. 

Materials for this Section 

Matching Time  

This lesson is not a prerequisite for using a schedule, but rather, the two lessons should be taught 

simultaneously. Make copies of the clock faces sample supplied in the Reproducible Materials binder. Or 

you can download clock faces from the Internet or purchase clock stamps from a toy or hobby store in 

your area.  

¢ƘŜ ǘƛƳŜǎ ǎƘƻǿƴ ƻƴ ǘƘŜ ŎƭƻŎƪǎ ǎƘƻǳƭŘ ƳŀǘŎƘ ǳǇ ǿƛǘƘ ǘƘŜ ǘƛƳŜǎ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎŎƘŜŘǳƭŜΦ  

Using a Schedule 

For this lesson you will ƴŜŜŘ ŀ ǊŜŀƭ ŀƴŀƭƻƎ ŎƭƻŎƪ όƴƻǘ ŀ ǘƻȅ ƻǊ ǊŜǇǊŜǎŜƴǘŀǘƛƻƴύ ŀƴŘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƛƴŘƛǾƛŘǳŀƭ 

(daily) schedule. Make a schedule for each student. You can use the time schedules included in the 

Reproducible Materials binder. You can also find schedule templates at Microsoft Office Online or at 

Yahooimages.com.  

Bus Schedule 

Obtain a local bus schedule and make copies as needed. Or have your student go online to your local 

public transit website to obtain bus routes and times. 
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Time -Telling Skills A ɂMatching Analog Time  

 

Long Term Goal: 

Student will use a schedule to go through 
daily activities. 

Short Term Objective: 

Student will match pictures of clock faces to a real clock face. 

  

Notes: 

Vary the order of presentation and position of the cards. Use only two cards if three cards provide too many 
distracters. 

Important: Time Telling Skills A should be taught in conjunction with Time Telling Skills B. 

 

Materials:     Analog Clock; Three cards with time 

Prompt Correct Response Correction Procedure Data 

 

Present three cards to the 
student along with the 
clock that is set to match 
the time on one of the 
cards (e.g., 9:30). Say, 
ά{Ƙƻǿ ƳŜ ǘƘŜ same 
ǘƛƳŜΦέ 

 

Student points to the 
time. 

 

Point to the correct time and 
ǎŀȅΣ ά¢Ƙƛǎ ƛǎ ǘƘŜ ǎŀƳŜ ǘƛƳŜΦέ 

Repeat the prompt (with the 
same timeτe.g., 9:30) and 
ǎŀȅΣ ά{Ƙƻǿ ƳŜ ǘƘŜ ǎŀƳŜ 
ǘƛƳŜΦέ 

Reinforce the correct 
response. 

Correct Response: 

Praise and and circle the 
corresponding number on 
the data sheet. 

Incorrect Response: 

Put a slash through the 
corresponding number on 
the data sheet. 
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Data Sheet with Sample Data: Time-Telling Skills AτMatching Analog Time  

Student:   Joe       Year:  2009    

Circle the ŎƻǊǊŜŎǘ ǊŜǎǇƻƴǎŜǎ ŀƴŘ ƳŀǊƪ ŀ ƭƛƴŜ ǘƘǊƻǳƎƘ ƛƴŎƻǊǊŜŎǘ ǊŜǎǇƻƴǎŜǎΦ ¢ƻ ǎŜŜ ŀ ƎǊŀǇƘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 
progress, in each column, draw a square around the number that represents the percentage correct; then 
ŎƻƴƴŜŎǘ ǘƘŜ ǎǉǳŀǊŜǎ ǿƛǘƘ ŀ ƭƛƴŜΦ ¢ƘŜ άмέ ǘƘǊƻǳƎƘ άмлέ ǊŜǇǊesent both the number of trials on a given day and 
the percent correct. 
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Ŝ
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Date:  9/6  9/7  9/8           Correct 

R
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: S
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d
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t m
a
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h

e
s 
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o
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 t

o
 c

a
rd

. 

10 10 10 10 10 10 10 10 10 10 10 10 100% 

9 9 9 9 9 9 9 9 9 9 9 9 90% 

8 8 8 8 8 8 8 8 8 8 8 8 80% 

7 7 7 7 7 7 7 7 7 7 7 7 70% 

6 6 6 6 6 6 6 6 6 6 6 6 60% 

5 5 5 5 5 5 5 5 5 5 5 5 50% 

4 4 4 4 4 4 4 4 4 4 4 4 40% 

3 3 3 3 3 3 3 3 3 3 3 3 30% 

2 2 2 2 2 2 2 2 2 2 2 2 20% 

1 1 1 1 1 1 1 1 1 1 1 1 10% 
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10 10 10 10 10 10 10 10 10 10 10 10 100% 

9 9 9 9 9 9 9 9 9 9 9 9 90% 

8 8 8 8 8 8 8 8 8 8 8 8 80% 

7 7 7 7 7 7 7 7 7 7 7 7 70% 

6 6 6 6 6 6 6 6 6 6 6 6 60% 

5 5 5 5 5 5 5 5 5 5 5 5 50% 

4 4 4 4 4 4 4 4 4 4 4 4 40% 

3 3 3 3 3 3 3 3 3 3 3 3 30% 

2 2 2 2 2 2 2 2 2 2 2 2 20% 

1 1 1 1 1 1 1 1 1 1 1 1 10% 
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 Date:              Correct 
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10 10 10 10 10 10 10 10 10 10 10 10 100% 

9 9 9 9 9 9 9 9 9 9 9 9 90% 

8 8 8 8 8 8 8 8 8 8 8 8 80% 

7 7 7 7 7 7 7 7 7 7 7 7 70% 

6 6 6 6 6 6 6 6 6 6 6 6 60% 

5 5 5 5 5 5 5 5 5 5 5 5 50% 

4 4 4 4 4 4 4 4 4 4 4 4 40% 

3 3 3 3 3 3 3 3 3 3 3 3 30% 

2 2 2 2 2 2 2 2 2 2 2 2 20% 

1 1 1 1 1 1 1 1 1 1 1 1 10% 
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Data Sheet: Time-Telling Skills AτMatching Analog Time  

Student:         Year:     

Circle the correct responses and mark a line through incorrect ǊŜǎǇƻƴǎŜǎΦ ¢ƻ ǎŜŜ ŀ ƎǊŀǇƘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 
progress, in each column, draw a square around the number that represents the percentage correct; 
ǘƘŜƴ ŎƻƴƴŜŎǘ ǘƘŜ ǎǉǳŀǊŜǎ ǿƛǘƘ ŀ ƭƛƴŜΦ ¢ƘŜ άмέ ǘƘǊƻǳƎƘ άмлέ ǊŜǇǊŜǎŜƴǘ ōƻǘƘ ǘƘŜ ƴǳƳōŜǊ ƻŦ ǘǊƛŀƭǎ ƻƴ ŀ 
given day and the percent correct. 
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 Date:              Correct 
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10 10 10 10 10 10 10 10 10 10 10 10 100% 

9 9 9 9 9 9 9 9 9 9 9 9 90% 

8 8 8 8 8 8 8 8 8 8 8 8 80% 

7 7 7 7 7 7 7 7 7 7 7 7 70% 

6 6 6 6 6 6 6 6 6 6 6 6 60% 

5 5 5 5 5 5 5 5 5 5 5 5 50% 

4 4 4 4 4 4 4 4 4 4 4 4 40% 

3 3 3 3 3 3 3 3 3 3 3 3 30% 

2 2 2 2 2 2 2 2 2 2 2 2 20% 

1 1 1 1 1 1 1 1 1 1 1 1 10% 
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10 10 10 10 10 10 10 10 10 10 10 10 100% 

9 9 9 9 9 9 9 9 9 9 9 9 90% 

8 8 8 8 8 8 8 8 8 8 8 8 80% 

7 7 7 7 7 7 7 7 7 7 7 7 70% 

6 6 6 6 6 6 6 6 6 6 6 6 60% 

5 5 5 5 5 5 5 5 5 5 5 5 50% 

4 4 4 4 4 4 4 4 4 4 4 4 40% 

3 3 3 3 3 3 3 3 3 3 3 3 30% 

2 2 2 2 2 2 2 2 2 2 2 2 20% 

1 1 1 1 1 1 1 1 1 1 1 1 10% 
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10 10 10 10 10 10 10 10 10 10 10 10 100% 

9 9 9 9 9 9 9 9 9 9 9 9 90% 

8 8 8 8 8 8 8 8 8 8 8 8 80% 

7 7 7 7 7 7 7 7 7 7 7 7 70% 

6 6 6 6 6 6 6 6 6 6 6 6 60% 

5 5 5 5 5 5 5 5 5 5 5 5 50% 

4 4 4 4 4 4 4 4 4 4 4 4 40% 

3 3 3 3 3 3 3 3 3 3 3 3 30% 

2 2 2 2 2 2 2 2 2 2 2 2 20% 

1 1 1 1 1 1 1 1 1 1 1 1 10% 
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Using the Reproducible Materials: Matching Analog Time  

There are many reproducible materials that teachers can copy and use with lesson plans. For example, 

when teaching time matching skills, you can copy, cut out, and use either the page of blank clock faces 

(and draw your own times on them), or use the clock faces with times already drawn. 
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Time -Telling Skills  

Clock FacesτBlank 
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Clock Faces with Times 
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Using the Assessment: Money ManagementɂBills, Counts Over 
the Amount  

You assess each student to determine the level at which he or she is functioning. 

Each content area assesses skill levels from the most basic to more advanced. For example, money 

skills are assessed beginning with the skill of Matching Money and moving through Counting Over the 

Amount. The following example pertains only to Money ManagementτBills, Counts Over the 

Amount.  
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Counts Over the Amount   

Testing Guidelines  

Materials:  Testing KitɂDollar Bills    

Lƴ ǘƘƛǎ ǎŜŎǘƛƻƴ ȅƻǳ ŀǊŜ ǘŜǎǘƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎƪƛƭƭ ƻŦ ǊƻǳƴŘƛƴƎ ǳǇτnot to the next dollar but to the 

amount the student would give you with a particular amount of money in his/her pocket. The skill of 

paying for an item with just enough, but not too much, money is a complex one.  

To test this skill, the top box shows the amount of money (the exact dollar bills) to give to the student. 

The middle box is the amount of money you ask for. The bottom box is the amount and the dollar bill 

denominations that the student should give to you.  

For example, you give the student one $10 bill, two $5 bills and two $1 bills. You ask for $13.50. In the 

next dollar up, you would expect that the student would give you $14.00. However, because of the 

amount of money you have given him/her, the student needs to give you $15.00 (one $10 bill and one 

$5 bill) because he or she does not have enough $1 bills to give you $14.00.  

Tell the student that he/she can give you too much money but that you want the smallest amount that 

will be enough. For example, for $13.50 the correct answer is $15.00. Even though $20.00 would also 

work, it is not the amount that is correct for this section of the assessment.  

Assessment Details 

Goal:  
The student will be able to pay for items when they do not have the exact change or next dollar.  

Instructions/Prompt:  
DƛǾŜ ǘƘŜ ǎǘǳŘŜƴǘ ƳƻƴŜȅΣ ŀǎ ƭƛǎǘŜŘ ōŜƭƻǿΣ ŀƴŘ ǎŀȅΣ άDƛǾŜ ƳŜ ψψψψψψψψ όŀƳƻǳƴǘύΦέ   

Response:  
The student counts over the correct amount without additional prompting. (Refer to the Testing 
Guidelines, if necessary.) 

Scoring:  
Circle correct responses.  

Initial Student Assessment: Counts Over the Amount 

Give Student 
One $10, 
Two $5s Two 
$1s 

Three $1s 
Two $10s 
One $20 

One $1 
Two $5s 
Two $20s 

Four $1s 
One $5 
Two $20s 

Two $1s 
Two $5s 
One $20 

Ask For: $13.50 $24.99 $6.25 $35.66 $8.00 

Correct 
Answer 

$15 
One $10 
One $5 

$30 
One $10 
One $20 

$10 
Two $5s 

$40 
Two $20s 

$10 
Two $5s 

 
Ask the student for each of the amounts above and then go to Matches Coins. 
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Follow-Up Assessments (three): Counts Over the Amount 

Re-assess yearly or by term. Ask the student for each of the amounts above and then go to Matches 
Coins. 

Date:      

Give Student 
One $10, 
Two $5s Two 
$1s 

Three $1s 
Two $10s 
One $20 

One $1 
Two $5s 
Two $20s 

Four $1s 
One $5 
Two $20s 

Two $1s 
Two $5s 
One $20 

Ask For: $13.50 $24.99 $6.25 $35.66 $8.00 

Correct 
Answer 

$15 
One $10 
One $5 

$30 
One $10 
One $20 

$10 
Two $5s 

$40 
Two $20s 

$10 
Two $5s 

 
 

Date:      

Give Student 
One $10, 
Two $5s Two 
$1s 

Three $1s 
Two $10s 
One $20 

One $1 
Two $5s 
Two $20s 

Four $1s 
One $5 
Two $20s 

Two $1s 
Two $5s 
One $20 

Ask For: $13.50 $24.99 $6.25 $35.66 $8.00 

Correct 
Answer 

$15 
One $10 
One $5 

$30 
One $10 
One $20 

$10 
Two $5s 

$40 
Two $20s 

$10 
Two $5s 

 
 

Date:      

Give Student 
One $10, 
Two $5s Two 
$1s 

Three $1s 
Two $10s 
One $20 

One $1 
Two $5s 
Two $20s 

Four $1s 
One $5 
Two $20s 

Two $1s 
Two $5s 
One $20 

Ask For: $13.50 $24.99 $6.25 $35.66 $8.00 

Correct 
Answer 

$15 
One $10 
One $5 

$30 
One $10 
One $20 

$10 
Two $5s 

$40 
Two $20s 

$10 
Two $5s 
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Using the Curriculum Flow Chart  

When a student has gone as far as he or she can go within each section of the Assessment, refer to the 

Flow Chart to find the appropriate lesson to teach. For example, if a student has mastered the next-

dollar skills but struggles with counting over the amount, you can see from the Flow Chart that Money 

Management, Bill FτOver the Amount is the corresponding Curriculum lesson to teach.  

In many cases, there are community based practices or other sections that help teach and reinforce 

the skills of a particular lesson. When other Curriculum lessons are applicable to a skill, they also 

appear in the Flow Chart. 
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Money Management, Bills  

Curriculum Flow Chart  
 

 

 

 

  

Matches One-, Five-, and 
Ten-Dollar Bills 

Counts One-Dollar Bills 

Counts Dollar Bills by Fives  

Counts Combinations of 

Ones, Fives, Tens, and 

Twenties 

Counts Over the Amount 

Yes 

Yes 

Yes 

Yes 

No 

No 

No 

No 

Money Management, Bills A 
τMatching Money (One-Dollar Bills)τ 

Community Based Training 
τExercises in Shopping, Eating Out, Using 

an ATMτ 

 

Money Management, Bills B 
τNext-Dollar Strategy (Phase I)τ 

Community Based Training 
τExercises in Shopping, Eating Out, Using 

an ATMτ 

Money Management, Bills C 
τNext-Dollar Strategy (Phase II)τ 

Community Based Training 
τExercises in Shopping, Eating Out, Using 

an ATMτ 

 

Money Management, Bills E 
τNext-Dollar Strategy (Phase IV)τ 

Money Management, Bills F 
τOver the Amountτ 

Community Based Training 
τExercises in Shopping, Eating Out, Using 

an ATMτ 

 

No 

Money Management, Bills D 
τNext-Dollar Strategy (Phase III)τ 

Community Based Training 
τExercises in Shopping, Eating Out, Using 

an ATMτ 

 

Counts by Ones, Fives, and 
Tens 

Yes 

Yes/No 

Money Management, Bills E 
τNext-Dollar Strategy (Phase IV)τ 

Money Management, Bills F 
τOver the Amountτ 

Community Based Training (CBT) 
τExercises in Shopping and Eating Outτ 

Multi-Skill Application 
τGiving Changeτ 

Budgeting and Banking 
τManaging Financesτ 
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Skill Sequence: 

1. Match one-dollar bills to grocery cards (1 ς 5 with ones). 

2. Count bills using next-dollar strategy with ones, to $5. 

3. Count bills using next-dollar strategy with ones and fives to $10. 

4. Count combinations of bills (ones, fives, and tens) using next-dollar strategy to $20 (then to $30, 

$40, $50) with ones, fives, tens, and twenties. 

5. Count combinations of bills (fives, tens, twenties) over-the-amount to $50 
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Using the Curriculum Lesson: Money Management, Bills Fɂ     
Over the Amount  

At this point you would refer to the lesson plan in the Curriculum, find and use (or copy) the 

corresponding data sheet (at the end of the Curriculum lesson or in the Reproducible Materials 

binder) and begin teaching.  

Each section in the Curriculum has multiple lesson plans arranged in order from basic to advanced 

skills. This ensures that teachers can maintain program continuity. Program sequence is clearly 

outlined so that when a student masters a specific skill level of a program, the teacher can easily 

determine the next level of the program at which the student should continue. 

Following are the details for the Money Management, Bills section of the Curriculum along with the 

lesson:  Money Management, Bills FτOver the Amount.  
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Money Management, Bills 

Goals and Objectives 
 Long Term Goal 

Student will: 
Short Term Objective 
Student will:  

AτMatching Money (One Dollar 
Bills) 

Shop for grocery items in a variety of 
stores. 

Match one dollar bills to a model. 

BτNext-Dollar Strategy (Phase I) 
Use money in the community to 
purchase items of up to $5.00. 

Count from .01 to $5.00 using ones. 

CτNext-Dollar Strategy (Phase 
II) 

Use money in the community to 
purchase items of up to $10.00. 

Count from .01 to $10.00 using ones 
and fives. 

DτNext-Dollar Strategy (Phase 
III) 

Use money in the community to 
purchase items of up to $20.00. 

Count from .01 to $20.00 using ones, 
fives, and tens. 

EτNext-Dollar Strategy (Phase 
IV) 

Use money in the community to 
purchase items of up to $40.00. 

Count from .01 to $40.00 using a 
combination of ones, fives, tens, and 
twenties. 

FτOver the Amount 
Use money in the community to 
purchase items up to $40.00. 

Pay over the amount using a 
combination of ones, fives, tens, and 
twenties without having the exact 
amount or the next dollar up. 

Instructional Guidelines 

Matching Money 

This program is intended to help students learn to shop independently, even if they are unable to count 

money. Therefore the grocery cards should also be used when students shop at stores in the 

community. Prior to going to the store, the student can match his/her real money to the money on the 

card(s), put that amount in his/her wallet or purse and take the card(s) to use in place of a shopping list. 

Note:  A student who does not write, but who has skills beyond matching money to grocery cards, can 

use a sample grocery list. The grocery lists can be simplified to include only a few items in each 

food group. You do not need to supply a grocery list if a student can write or has a grocery list 

sent from home. A sample grocery list is available in the Community Based Training section in the 

Reproducible Materials binder. 

Next-Dollar Strategy  

For all of the money programs, enter the price into the calculator. This serves as the visual prompt for 

ǘƘŜ ǎǘǳŘŜƴǘ ŀƴŘ ƛǎ ƛƳǇƻǊǘŀƴǘ ōŜŎŀǳǎŜ ƛƴ ŀ ǎǘƻǊŜΣ ǘȅǇƛŎŀƭƭȅ ǘƘŜǊŜ ƛǎ ŀ ǾŜǊōŀƭ ǇǊƻƳǇǘ όŜΦƎΦΣ ά¢Ƙŀǘ ǿƛƭƭ ōŜ 

ϷнΦффΦέύ ŀƴŘ ŀ Ǿƛǎǳŀƭ ǇǊƻƳǇǘ όŜΦƎΦΣ άϷнΦффέ ŀǇǇŜŀǊǎ ƻƴ ǘƘŜ cash register). 

By using the calculator, you are teaching the student that the SD (or discriminative stimuli) consist of 

ōƻǘƘ ǘƘŜ ǾŜǊōŀƭ ŎǳŜ ŀƴŘ ǘƘŜ Ǿƛǎǳŀƭ ŎǳŜΦ ¢ƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎŜΣ ƛŦ ǾŜǊōŀƭΣ Ŏŀƴ ōŜ ǘƻ Ŏƻǳƴǘ ƻǳǘ ǘƘŜ ƳƻƴŜȅ 

ƛƴ ŜƛǘƘŜǊ ƻŦ ǘǿƻ ǿŀȅǎΥ άhƴŜΣ two dollars and ninety-ƴƛƴŜ ŎŜƴǘǎΣέ ƻǊ άhƴŜΣ ǘǿƻΣ ǘƘǊŜŜ ŘƻƭƭŀǊǎΦέ 9ƛǘƘŜǊ ǿŀȅ 

is correct. 
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A general rule for teaching next-dollar is to advance a student to the next step or amount in increments 

of five after he or she has met criteria. In other words, if the student has difficulty with 0 ς $5, begin 

there. After he or she has met criteria (at 90%), add the next step, 0 ς $10. When the student has met 

criteria for that step, introduce 0 ς $15, and so on. 

When teaching a student to use a five-dollar bill (instead of five one-dollar bills), it is important to 

remember you are teaching next-dollar strategy rather than over-the-amount. This is because you want 

the student to understand the next dollar up, as well as the fact that five ones is the same amount as a 

five dollar bill. 

Over-the-Amount Strategy  

The next skill in this domainτover-the-amountτinvolves teaching the student to use the next largest 

bill when there are not enough bills, or the right combinations of bills. For example, you might ask the 

student for $15.99.  

When teaching next-dollar strategy, you would expect the student to give you some combination of $16, 

such as two five-dollar bills and six one-dollar bills, three five-dollar bills and one one-dollar bill, etc. 

With the over-the-amount strategy, you would expect the student to give you two ten-dollar bills, four 

five-dollar bills, or a twenty dollar bill. 

 

Note: The data sheets present amounts in order (1ς5, 1ς10, etc.). When asking students for dollar 

amounts, you do not need to complete 1ς5 before moving to 1ς10. The best teaching strategy is 

to vary the presentation of amounts while still recording the amounts on the correct grid line of 

the data sheet. 

Materials for this Section 

For this lesson, you will need grocery shopping cards. One suggestion is to cut out pictures of a variety of 

grocery items that are in the food groups. On the front of the card, glue a picture of an item to an index 

card and write the price of the item; on the back of the card glue pictures of dollar bills that make up the 

next-dollar amount. 

Copies of legal tender bills are provided in the Reproducible Materials binder in accordance with the 

reduced size specifications set forth in the US Treasury Department guidelines (Authority: 18 UNITED 

STATES CODE; 504: Treasury Directive Number 15-56 FR 48539 (September 15, 1993) 411.1).  

It is recommended that you keep the price of grocery items under five dollars. For example, you might 

have a picture of a gallon of milk on one side of the card and pictures of three or four one-dollar bills 

glued to the other side of the card.  

Note:  You will be able to use these cards again for both the Calculator lessons and for Community Based 

Training. 
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Money Management, Bills FɂOver-the-Amount  

 

Long Term Goal: 

Student will use money in the community 
to purchase items of up to $40.00. 

Short Term Objective: 

Student will pay over the amount using a combination of ones, 
fives, tens, and twenties when he or she does not have the exact 
amount or next dollar up. 

  

Notes: 

Be sure to stop the student as soon as he or she makes a mistake. Then model the correct response and have 
him or her try again. 

Teach this program in conjunction with Multi-Skill ApplicationτGiving Change. 

See the Reproducible Materials binder for a sample of a number line (this is helpful for teaching students to 
round up to the next smallest amount). 

 

Materials:     Fifteen one-dollar bills, five five-dollar bills, three ten-dollar bills, two twenty-dollar bills 

Prompt Correct Response Correction Procedure Data 

 
{ŀȅΣ άDƛǾŜ ƳŜ ________Φέ  

For example: 

$4.99 (four ones, two tens) 

$15.05 (one ten, three fives) 

$7.75 (one one, one five, one 
twenty) 

If there is more than one way 
to pay over the amount, say, 
ά²Ƙŀǘ ƛǎ ŀƴƻǘƘŜǊ ǿŀȅ ǘƻ ƎƛǾŜ 
me ______Κέ 

 
 

 
Student counts out the 
correct amount of 
money . 

For example: 

$4.99 = one ten 

$15.05 = two fives, one 
ten 

$7.75 = one twenty 

 
If the student does not give 
ȅƻǳ ŜƴƻǳƎƘΣ ǎŀȅΣ άLǎ ǘƘŀǘ 
ŜƴƻǳƎƘΚ ¸ƻǳ ŘƻƴΩǘ ƘŀǾŜ 
enough ones for $4.99, so 
what is the next smallest 
ŀƳƻǳƴǘ ȅƻǳ Ŏŀƴ ƎƛǾŜ ƳŜΚέ 

If the student counts out too 
ƳǳŎƘΣ ǎŀȅΣ ά5ƻ ȅƻǳ ƘŀǾŜ 
enough ones? No. So what is 
the next smallest amount that 
ȅƻǳ Ŏŀƴ ƎƛǾŜ ƳŜΚέ όCƻǊ ǘƘƛǎ 
example, the correct response 
is $10.00.) 

Reinforce the correct 
response. 

Correct 
Response: 

Praise and circle 
the 
corresponding 
number on the 
data sheet. 

 

Incorrect 
Response: 

Put a slash 
through the 
corresponding 
number on the 
data sheet. 
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Data Sheet with Sample Data: Money Management, Bills FτOver the Amount 

Student:   Joe       Year:    2009    

/ƛǊŎƭŜ ǘƘŜ ŎƻǊǊŜŎǘ ǊŜǎǇƻƴǎŜǎ ŀƴŘ ƳŀǊƪ ŀ ƭƛƴŜ ǘƘǊƻǳƎƘ ƛƴŎƻǊǊŜŎǘ ǊŜǎǇƻƴǎŜǎΦ ¢ƻ ǎŜŜ ŀ ƎǊŀǇƘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 
progress, in each column, draw a square around the number that represents the percentage correct; then 
connect the squares with a ƭƛƴŜΦ ¢ƘŜ άмέ ǘƘǊƻǳƎƘ άмлέ ǊŜǇǊŜǎŜƴǘǎ ōƻǘƘ ǘƘŜ ƴǳƳōŜǊ ƻŦ ǘǊƛŀƭǎ ƻƴ ŀ ƎƛǾŜƴ Řŀȅ 
and the percent correct. 
 

Date:  
9/1  9/2  9/3            Correct 

P
ro

m
p
t: 
άD
ƛ
Ǿ
Ŝ
 
Ƴ
Ŝ
 
ψ
ψ
ψ
ψ
ψ
Φ
έ

 

10 10 10 10 10 10 10 10 10 10 10 10 10 100% 

9 9 9 9 9 9 9 9 9 9 9 9 9 90% 

8 8 8 8 8 8 8 8 8 8 8 8 8 80% 

7 7 7 7 7 7 7 7 7 7 7 7 7 70% 

6 6 6 6 6 6 6 6 6 6 6 6 6 60% 

5 5 5 5 5 5 5 5 5 5 5 5 5 50% 

4 4 4 4 4 4 4 4 4 4 4 4 4 40% 

3 3 3 3 3 3 3 3 3 3 3 3 3 30% 

2 2 2 2 2 2 2 2 2 2 2 2 2 20% 

1 1 1 1 1 1 1 1 1 1 1 1 1 10% 

 
 

Date:               Correct 

P
ro

m
p
t: 
άD
ƛ
Ǿ
Ŝ
 
Ƴ
Ŝ
 
ψ
ψ
ψ
ψ
ψ
Φ
έ

 

10 10 10 10 10 10 10 10 10 10 10 10 10 100% 

9 9 9 9 9 9 9 9 9 9 9 9 9 90% 

8 8 8 8 8 8 8 8 8 8 8 8 8 80% 

7 7 7 7 7 7 7 7 7 7 7 7 7 70% 

6 6 6 6 6 6 6 6 6 6 6 6 6 60% 

5 5 5 5 5 5 5 5 5 5 5 5 5 50% 

4 4 4 4 4 4 4 4 4 4 4 4 4 40% 

3 3 3 3 3 3 3 3 3 3 3 3 3 30% 

2 2 2 2 2 2 2 2 2 2 2 2 2 20% 

1 1 1 1 1 1 1 1 1 1 1 1 1 10% 
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Data Sheet: Money Management Bills FτOver the Amount 

Student:         Year:     

Circle the ŎƻǊǊŜŎǘ ǊŜǎǇƻƴǎŜǎ ŀƴŘ ƳŀǊƪ ŀ ƭƛƴŜ ǘƘǊƻǳƎƘ ƛƴŎƻǊǊŜŎǘ ǊŜǎǇƻƴǎŜǎΦ ¢ƻ ǎŜŜ ŀ ƎǊŀǇƘ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 
progress, in each column, draw a square around the number that represents the percentage correct; then 
ŎƻƴƴŜŎǘ ǘƘŜ ǎǉǳŀǊŜǎ ǿƛǘƘ ŀ ƭƛƴŜΦ ¢ƘŜ άмέ ǘƘǊƻǳƎƘ άмлέ ǊŜǇǊesents both the number of trials on a given day 
and the percent correct. 

 

Date:               Correct 

P
ro

m
p
t: 
άD
ƛ
Ǿ
Ŝ
 
Ƴ
Ŝ
 
ψ
ψ
ψ
ψ
ψ
Φ
έ

 

10 10 10 10 10 10 10 10 10 10 10 10 10 100% 

9 9 9 9 9 9 9 9 9 9 9 9 9 90% 

8 8 8 8 8 8 8 8 8 8 8 8 8 80% 

7 7 7 7 7 7 7 7 7 7 7 7 7 70% 

6 6 6 6 6 6 6 6 6 6 6 6 6 60% 

5 5 5 5 5 5 5 5 5 5 5 5 5 50% 

4 4 4 4 4 4 4 4 4 4 4 4 4 40% 

3 3 3 3 3 3 3 3 3 3 3 3 3 30% 

2 2 2 2 2 2 2 2 2 2 2 2 2 20% 

1 1 1 1 1 1 1 1 1 1 1 1 1 10% 

 
 

Date:               Correct 

P
ro

m
p
t: 
άG

iv
e
 m

e
 ψ
ψ
ψ
ψ
ψ
Φ
έ

 

10 10 10 10 10 10 10 10 10 10 10 10 10 100% 

9 9 9 9 9 9 9 9 9 9 9 9 9 90% 

8 8 8 8 8 8 8 8 8 8 8 8 8 80% 

7 7 7 7 7 7 7 7 7 7 7 7 7 70% 

6 6 6 6 6 6 6 6 6 6 6 6 6 60% 

5 5 5 5 5 5 5 5 5 5 5 5 5 50% 

4 4 4 4 4 4 4 4 4 4 4 4 4 40% 

3 3 3 3 3 3 3 3 3 3 3 3 3 30% 

2 2 2 2 2 2 2 2 2 2 2 2 2 20% 

1 1 1 1 1 1 1 1 1 1 1 1 1 10% 
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Using the Reproducible Materials: Money Management, Bills  

There are many reproducible materials that teachers can copy and use with lesson plans. For example, 

when teaching about money, you can copy, cut out, and use the pages one-, five-, and ten-dollar bills.  
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Money Management, Bills 

Bills SheetτFronts 

Dotted lines represent actual bill size. For more bill models and cut-outs, see the Testing Kit. 

 

 

 


